
My experience as a teaching resident in my 7th grade classroom has taught me a great deal
about the world, education, and ultimately myself. One of my strengths in my teaching practice
is a commitment to knowing and connecting with students outside of an academic context. It is
extremely important for me to make time to have low stakes, casual conversations with students
throughout the year to maintain a strong relationship and translate this connection into a
productive learning relationship. Another strength I have found in my teaching is centering
students in the “why” of learning the content, typically through an essential guiding question. I
aim for my lessons to make sense in the grand scheme of both the unit and how they
understand the world around them to better help them connect with, and therefore learn and
intake, the content information I am teaching. I center lessons in a big essential question that
students are asked to grapple with throughout the unit or project as a way to situate the content,
which can sometimes feel abstract or random to students, in reality and to better stoke curiosity
and inquiry into these topics. Framing with an essential question and returning to have students
reflect on their understanding on the topic has been effective in my practice for helping students
evolve in their thinking and better comprehend the academic content being taught.

Teaching is also a continual learning experience, so I have many areas of my practice that I aim
to improve as I continue to learn and grow as an educator. One of those areas is continuing to
learn the most effective way to scaffold important information to be accessible and engaging for
all students regardless of their linguistic or academic background. Scaffolding is a delicate
process, and I aim to build practices and resources that allow students to still discover and
explore content for themselves, while still giving them the proper support to access the
information and interact with it in a productive way. Being a Humanities teacher, this is
especially important when discussing topics in current events and history that may be sensitive
or students may have conflicting views about. Establishing clear expectations and a positive,
open classroom environment is one way I aim to facilitate these conversations effectively, but I
continue to seek out resources to implement to further scaffold this information in a
developmentally appropriate way. Another area I seek to continue to grow is the equitable
contribution of all students to classroom discourse in a variety of ways. It is easy as a teacher to
fall into the trap of calling on the same, academically confident students to answer questions
and keep the flow of class moving, but I believe that equitable contribution of voices, ideas, and
information in a classroom fosters an environment where more students feel included and
essential to the understanding being built in a classroom. I aim to include practices that promote
this belief and encourage all students to contribute to the class’s understanding of content and
build a community of collaborative learners.

Disrupting oppressive and culturally harmful pedagogy and practices that have been ingrained
in the educational system for most of its existence is key to my teaching philosophy and practice
as an educator. To me, being an anti-racist teacher means reexamining the true meaning behind
practices of classroom management and assessment to figure out what behaviors and ideals I
am promoting though these practices and whether they align with my beliefs as a culturally
responsive and sustaining teacher. This includes a grading philosophy that promotes multiple
forms of engagement and success, as well as making grades a motivational reflection of their
content understanding, instead of a punitive approach that emphasizes grading behaviors



instead of knowledge. I also center classroom management on restorative practices such as
problem solving meetings to emphasize understanding and respect between a teacher and
student instead of instigating power struggles. These practices help to allow students to bring
their whole self to the classroom with less fear of exclusion or extreme judgment.

As I move into my own classroom and continue to develop as a teacher, many essential
questions still sit in my mind, focuses for my own growth as an educator. In my first year, I want
to explore the question: how might I infuse social emotional learning into Humanities
coursework to help students simultaneously build both sets of skills?


